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１ 　

【 １ 】　 In the follow ing English sentences （ １ ） to （ ３ ）, choose the m ost appropriate w ord 

or phrase in parentheses from  ① to ⑤ below .

（ １ ）　 It （ 　 　 　 ） since last m onth.　 解答番号は１ １ 。

①　 rains

②　 rained

③　 is raining

④　 started raining

⑤　 has been raining

（ ２ ）　 It is know n that too m uch sun can （ 　 　 　 ） skin cancer.　 解答番号は１ ２ 。

①　 ask

②　 m ake

③　 string

④　 cause

⑤　 attain

（ ３ ）　 He （ 　 　 　 ） up over a root and fell.　 解答番号は１ ３ 。

①　 tricked

②　 trapped

③　 tripped

④　 traced

⑤　 traded
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【 ２ 】　 Com plete each sentence by arrang ing the w ords w ithin each ｛ 　 　 ｝.  T hen choose 

the appropriate w ords to fill in the blanks indicated w ith num bers,（ 　 １ 　 ） and 

（ 　 ２ 　 ）. A nsw er the m ost appropriate com bination from  ① to ⑤.

（ １ ）　 From :  Fran Rom ero

　 T o:  Sim on A llen

　 Subject:  Re: How ’s it going?

Hi Sim on

Sorry I  haven’t w r itten till now . Since I got here, I’ve been really  busy  w ith the 

course and m aking new  friends. I’m  speaking English all the tim e and going out in 

the evenings w ith m y classm ates. W e’re a real m ix of nationalities: Chinese, Russian, 

T hai, I talian, Spanish, Brazilian… W e all talk  in Eng lish but （ 　 　 　 ） （ 　 １ 　 ） 

（ 　 　 　 ）（ 　 　 　 ） （ 　 ２ 　 ） （ 　 　 　 ） and countr ies too.　

解答番号は１ ４ 。  [based on LearnEnglish Teens]

｛  loads / languages / I’m  / other / about / learning ｝

①　 １  languages ２  other

②　 １  languages ２  about

③　 １  learning ２  about

④　 １  learning ２  other

⑤　 １  learning ２  loads

（ ２ ）　 Brain cells use a lot of  nutr ients. T h is m eans they  produce a  lot of  w aste. 

Scientists believe the brain has special structures to take out this “ cellular trash,” 

especia lly  dur ing  s leep. T hey  （ 　 　 　 ） （ 　 １ 　 ） （ 　 　 　 ） （ 　 　 　 ） （ 　 ２ 　 ） 

（ 　 　 　 ） in m ice. But they had no clear ev idence that this happens in hum ans.　

解答番号は１ ５ 。  ［ based on VOA Learning English］

｛  observ ing / happening / reported / process / have / this ｝

①　 １  reported ２  process

②　 １  reported ２  observ ing

③　 １  reported ２  this

④　 １  have ２  observ ing

⑤　 １  happening ２  process

著作権保護の観点により 、

掲載いたしません。

著作権保護の観点により 、

掲載いたしません。



－ 3 －

【 ３ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage.

　 　 Janet Rapp strode br iskly  dow n a paved path through the city zoo in Louisv ille, 

Kentucky, w aving at fr iends and stopping brief ly  to greet em us she know s by nam e. T he 

71-year-old ① retiree starts each m orning this w ay w ith a w alking club. “ I’m  obsessed,” 

she said. Not only does it ② ease her joint pain, “ it just g ives m e energy ... and then it 

calm s m e, too.”

　 　 M edical experts agree that w alking is an easy w ay to im prove physical and m ental 

health, ③ bolster f itness and ④ prevent disease. While it’s not the only sort of exercise 

people should do, it’s a great f irst step tow ard a healthy life. “ You don’t need ⑤ equipm ent 

and you don’t need a gym  m em bership,” said Dr. Sarah Eby, a sports m edicine physician 

w ith M ass General Brigham  hospital in M assachusetts. “ A nd the benef its are so vast.”

　 　 W alking can help m eet the U.S. surgeon general’s recom m endation that adults get at 

least 2½  hours of m oderate-intensity physical activity every w eek. T his helps low er the 

r isk of heart disease, high blood pressure, dem entia, ⑥ depression and m any types of 

cancer. 

　 　 W alking also im proves blood sugar levels, is good for bone health and can help you 

lose w eight and sleep better, added Julie Schm ied, a nurse ⑦ practitioner w ith Norton 

Healthcare, w hich runs the free Get Healthy W alking Club in Louisv ille.

　 　 A nother advantage? It’s a low -im pact exercise that puts less pressure on joints as it 

strengthens your heart and lungs. Jam es Blankenship, 68, said joining the w alking club at 

the Louisv ille Zoo last year helped him  ⑧ bounce back after a heart attack and tr iple 

bypass in 2022. “ M y cardiolog ist says I’m  doing great,” he said.

　 　 For all its benef its, how ever, w alk ing  “ is not enough for overall health and w ell-

being” because it doesn’t ⑨ provide resistance training that builds m uscle strength and 

⓪ endur ance, sa id A nita Gust, w ho teaches ex ercise science at the Univ ersity  of 

M innesota Crookston. T hat’s especially  im portant for w om en’s bone health as they age.

 ［ based on The Japan Times Alpha］

（ １ ）　 W hich w ord does the follow ing  def in ition （ 　 A 　 ） refer  to? Choose the m ost 

appropriate w ord  from  ① to ⓪ .　 解答番号は１ ６ 。

（ 　 A 　 ）:  to im prove som ething or m ake it stronger

著作権保護の観点により 、

掲載いたしません。
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（ ２ ）　 W hich w ord does the follow ing  def in ition （ 　 B　 ） refer  to? Choose the m ost 

appropriate w ord from  ① to ⓪ .　 解答番号は１ ７ 。

（ 　 B　 ）:  the ability  to continue doing som ething painful or dif ficult for a long period 

of tim e w ithout g iv ing up

【 ４ 】　 T he follow ing passage has a . A rrange the scram bled sentences A , B, C, 

and D  to m ake sense w hen inserted. T hen choose the m ost appropr iate answ er 

from ① to ⑤ .　（ １ ） は解答番号１ ８ ，（ ２ ） は解答番号１ ９ 。

（ １ ）　 　 Earth’s tundra is w arm ing about four tim es faster than the rest of the planet. 

T he r ising  fever  in this A rctic ecosystem  is boosting  the production of carbon 

diox ide （ CO2） by underground m icrobes, a new  study suggests. I f true, it could be 

setting up a feedback loop that leads to even m ore w arm ing. 

T hat’s in Sw eden. But w arm ing w ill likely w ake this sleeping g iant. A nd that could 

prom pt soil m icrobes to release m ore CO2, a potent greenhouse gas.

　 　 So far, this trend has been hard to conf irm  in the w ild. M aes’ team  decided to 

see if they could do it.

　 　 In all, som e 70 scientists took m easurem ents at 28 tundra sites across the g lobe. 

During the sum m er grow ing season, they placed clear, open-topped plastic cham bers 

over  patches of the g r ound. Each  cham ber  w as about a m eter  （ 39 inches） in 

diam eter. T hese let in light and precipitation but blocked the w ind. Sum m er tem ps 

inside the cham bers w ere an average of 1.4 degrees Celsius （ 2.5 degrees Fahrenheit） 

w arm er than at uncovered sites nearby.

　 　 The researchers also m easured the soil m icrobes’ respiration —  how  m uch CO2 

they  spew ed into the air . T hen they com pared these data to those from  nearby 

uncovered patches of soil. Som e data cam e from  a sing le year. Elsew here, team s 

collected data far longer —  across up to 25 grow ing seasons.

　 　 That 1.4 degree Celsius increase boosted respiration —  a lot. It rose by alm ost 

one-third across the covered sites. In all, the ef fects seem ed fair ly  consistent w ith 

tim e, the researchers now  conclude.

 [based on Science News Explores]

著作権保護の観点により 、

掲載いたしません。
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A .  Norm ally , the tundra is “ a sleepy biom e,” says Sybryn M aes.

B.  Soils in these fr ig id lands also tend to be r ich in organic carbon.

C.  Sm all shrubs, grasses and lichen typically  cover the tundra.

D. She’s an environm ental scientist w ho w orks at Um eå University.

①　 Ｂ  → Ａ  → Ｄ  → Ｃ

②　 Ｃ  → Ｂ  → Ａ  → Ｄ

③　 Ｂ  → Ｃ  → Ｄ  → Ａ

④　 Ｃ  → Ｂ  → Ｄ  → Ａ

⑤　 Ｂ  → Ａ  → Ｃ  → Ｄ

（ ２ ）　 　 Flow ers m ay have a secret pow er for luring in pollinators.

　 　 New  research suggests that plants can pick up electr ical signals sent out by 

bees. T hose sig nals m ay  help plants tim e their  nectar  pr oduction to w hen the 

pollinators are near. Plants also m ay share those signals w ith each other through the 

soil.

　 　 Daniel Robert shared these results M arch 6 at the A m erican Physical Society 

m eeting. It w as held in M inneapolis, M inn. Robert is a biophysicist at the University 

of Bristol in England.

　 　 Researchers have long thought that plants m ight use electr icity to com m unicate. 

T hat w ould allow  them  to share inform ation faster  than if  they used chem icals, 

Robert says. But just how  that electr ical signaling m ight w ork rem ains a puzzle.

　 　 In the past, Robert w as part of a team  that found bum blebees carry a positive 

electr ic charge. Plant stem s have a negative charge.

　 　 In the new  study , Rober t’s team  desig ned antennas that g ave of f  specif ic 

electr ical signals. T hese signals m im icked ones produced by a bee’s w ings f lapping 

in an electr ic f ield. Such f ields ex ist in nature thanks to the electr ic charges of 

f low ers, bees and Earth’s atm osphere.

　 　 The antennas w ere placed above daf fodils grow ing in the lab. T he team  also put 

m etal electrodes on the f low ers’ stem s. T hose electrodes m easured changes in 

voltage at the stem s’ surface. T hat told the researchers w hether the plants reacted 

to the antennas’ bee-like signals.

　 　 Daf fodils, it seem ed, could pick up electrical signals from  the antennas w ithout 

touching them .

 [based on Science News Explores]

著作権保護の観点により 、

掲載いたしません。
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A .  T heir bloom s also produce stronger scents w hen a bee is nearby.

B.  What’s m ore, petunia stem s becom e m ore charged as a bee approaches.

C. T hey just sense the insects’ electrical signals.

D.  T his hints that plants can detect pollinators w ithout being touched by them .

①　 C → A  → B → D

②　 B → A  → C → D

③　 B → D → A  → C

④　 B → A  → D → C

⑤　 C → D → B → A

【 ５ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

　 　 A s your m orning alarm  blares, you m utter to yourself, “ W hy did I  set it so early?” 

W hile brushing your teeth, you think, “ I need a haircut... unless?” Rushing out the front 

door, you reach for your  keys and realize they’re not there. Frustrated you shout, “ I can’t 

do anything right!” just in tim e to notice your neighbor.

　 　 Being  caught talk ing  to your self  can feel em bar rassing , and som e people even 

stigm atize this behav ior  as a sign of m ental instability . But decades of psychology 

research show  that talking to yourself is com pletely norm al. In fact, m ost, if not all, of us 

engage in som e form  of self-talk every single day. So w hy do w e talk to ourselves? A nd 

does w hat w e say m atter?

　 　 Self-talk refers to the narration inside your head, som etim es called inner speech. It 

dif fers from  m ental im agery  or recalling facts and f igures. Specif ically , psycholog ists 

def ine self-talk as verbalized thoughts directed tow ard yourself or som e facet of your life. 

T his includes personal conversations like “ I need to w ork on m y free throw .” But it also 

includes ref lections you have throughout the day, like “ The gym  is crow ded tonight. I’ll 

com e back tom orrow .” A nd w hile m ost self-talk in adults tends to be silent, speaking to 

yourself out loud also falls into this category.

　 　 In fact, psycholog ists believe our f irst experiences w ith self-talk are m ostly vocal, as 

ch ild r en  of ten  speak  to them selv es ou t loud  as they  p lay . I n  the 1930s, R ussian 

psycholog ist Lev Vygotsky hypothesized that this kind of speech w as actually  key to 

developm ent. By  repeating  conversations they’ve had w ith adults, children practice 

m anag ing their  behav iors and em otions on their  ow n. T hen, as they  grow  older, this 

outw ard self-talk tends to becom e internalized, m orphing into a pr ivate inner dialogue.

 [based on TED-Ed]

著作権保護の観点により 、

掲載いたしません。
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（ １ ）　 W hich statem ent is true according to the passage?　 解答番号は２ ０ 。

①　 The em barrassm ent associated w ith being caught talking to oneself stem s from  

scientif ic ev idence suggesting it m ay indicate psychological instability .

②　 Psychology research suggests that indiv iduals w ho frequently engage in vocal 

self -ta lk  as adu lts m ay  be r ev er ting  to dev elopm enta l patter ns ty p ica lly 

observed in children.

③　 T he psychological def inition of self-talk excludes spontaneous daily  ref lections 

and focuses solely on deliberate, goal-oriented internal m onologues.

④　 According to Vygotsky’s hypothesis, children’s vocal self-talk prim arily serves as a 

m eans of entertainm ent during solitary play rather than as a developm ental tool.

⑤　 Self-talk is a learned behavior  that transform s from  ex ternal vocalization in 

childhood to internal dialogue in adulthood, though som e adults m aintain the 

practice of speaking aloud to them selves.

（ ２ ）　 W hich sum m ary best represents the log ical developm ent of this passage?

 解答番号は２ １ 。

①　 T he passag e cha lleng es com m on m isconception s about self-ta lk  by  f ir st 

presenting  relatable scenar ios, then contrasting  social stigm a w ith scientif ic 

research, before delv ing into psychological def initions and developm ental theory 

to validate its norm alcy.

②　 T he passage prim arily  focuses on def ining dif ferent types of self-talk, starting 

w ith basic def initions, m oving through research f indings, and concluding w ith 

practical exam ples of how  people engage in self-talk daily .

③　 The passage presents Vygotsky’s developm ental theory as its central argum ent, 

using  m odern exam ples and psycholog ical research to support his histor ical 

observations about the evolution of self-talk.

④　 T he passage traces the historical developm ent of self-talk research, beginning 

w ith contem porary observations, m oving through social perceptions, and ending 

w ith early psycholog ical theories.

⑤　 T he passag e ex am ines the neg ativ e socia l im p lications of  self-ta lk , then 

sy stem atically  r efu tes each concern  by  pr esenting  scientif ic ev idence and 

developm ental psychology research.
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【 ６ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤ .

　 　 T oday’s Eng lish students have a lot of exposure to the language outside of the 

classroom . By using the internet, social m edia, and other dig ital technolog ies, they can 

w atch v ideos, hear m usic, and play v ideo gam es in Eng lish.

　 　 But teachers are not so sure that dig ital exposure results in better English-speaking 

ab ilities. T hat is the f ind ing  of  a new  study  on how  teenagers learn E ng lish . T he 

Organization for Econom ic Cooperation and Developm ent, or OECD, a group that studies 

econom ic activ ities in large econom ies, supported the study.

　 　 T he study is called “ How  15-Y ear-Olds Learn English.” It provides case studies of 

teaching teenagers Eng lish from  f ive countries: F inland, Greece, Israel, the Netherlands 

and Portugal. T he researchers gathered inform ation by  v isiting schools and observ ing 

Eng lish lessons in each country. T hey also interview ed teachers, students and school 

adm inistrators.

　 　 T he study  f ind ing s w ill be used to suppor t the OECD’s 2025 Prog ram m e for 

International Student A ssessm ent （ PISA ）, said Catalina Covacevich. She w as one of the 

study’s m ain researchers. PISA  studies the school system s of about 90 countr ies by 

m easuring the perform ance of 15-year-olds in reading, w riting and m ath. In 2025, PISA  

w ill aim  to m easure 22 of those countries’ English language skills for the f irst tim e.

　 　“ I t’s an obv ious sta tem ent that Eng lish tr anscends classroom  w alls,” Chr ista 

Raw kins told VOA . She w as another one of the researchers for the study.

　 　 T eens spoke “ about the w ays they used English w ith people on those sorts of social 

netw orking sites and other m edia. But it w as rarer that they w ere talking about sitting 

dow n to learn English v ia those platform s.”

　 　 Som e students in Greece said it is easier to search for Eng lish-language inform ation 

on the internet because m ore of it is available. In the Netherlands, 15-year-olds described 

w atching Eng lish Y ouT ube v ideos. In a w ritten opinion study , half  of  students in the 

Netherlands reported alw ays using English w hen using dig ital tools.

　 　 T eachers how ever are unsure w hether dig ital tools are im proving students’ English 

know ledge. W hile teachers sa id using  Eng lish  p latform s m ight increase students’ 

m otivation to learn and help them  get used to the language, the platform s “ are not 

necessarily  teaching them  English,” Raw kins said.

　 　 One teacher in F inland, for exam ple, said students m ight get the false idea that they 

do not need to study English because of how  often they use English outside of school.

著作権保護の観点により 、

掲載いたしません。
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　 　“ T hey think they know  it better than I  do because they use it in com puter gam es 

and it’s present in their lives all the tim e,” the teacher said. “ They think they don’t have 

to listen to m e in Eng lish classes, I  feel that is a challenge.

　 　 Raw kins said there is a “ slight disconnect” betw een the kind of Eng lish students are 

learning outside of school “ and the kind of Eng lish they’re being asked to learn and study 

in  classroom s.” Students m ight f eel that “ study ing  E ng lish at school is just about 

studying gram m ar w hereas outside （ of） school they can com m unicate and interact in 

the language,” the report said.

　 　 A  lar ge par t of  OE CD’s w ork w ith  P I SA , the r esearcher s sa id, is ex am in ing 

inequities in education. Raw kins said there can be large inequities that ar ise from  the 

kinds of out-of-school exposure kids get to Eng lish. K ids from  w ealthy fam ilies are able to 

travel to Eng lish-speaking  countr ies or  attend sum m er cam ps w here they can speak 

English to international friends, for exam ple. Som e students can pay for private lessons.

　 　“ Kids liv ing in cities w ere m ore likely to be using English out and about in their 

daily  lives com pared to their counterparts in m ore rural areas,” Raw kins added.

　 　 T here has been a big  change in how  students are exposed to Eng lish outside of 

school. But w ithin the classroom , things “ hadn’t really  changed.” T he report noted how  

digital technolog ies are used w ithin the classroom , but traditional teaching m ethods, like 

textbooks, w ere still used in every school observed.

　 　 Teachers in all f ive countr ies said their  students strugg led the m ost w ith w riting 

and speak ing Eng lish r ather  than in reading  and listening . Researchers noted that 

students m ight feel a lack of self-conf idence w hen it com es to speaking. T hey m ight also 

be less likely to speak and w rite Eng lish outside of school.

　 　“ Outside school they’re doing a lot of reading and listening to Eng lish because that’s 

w hat the m ajority of their exposure is, particular ly w hen it com es to digital technologies,” 

Raw kins said. “ T hey’re not doing so m uch speaking or w riting.”

 ［ based on VOA Learning English］

著作権保護の観点により 、

掲載いたしません。
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（ １ ）　 W hat is a m ain concern of  teacher s regarding  students’ exposure to Eng lish 

through dig ital tools, according to the text?　 解答番号は２ ２ 。

①　 Students are not interested in using dig ital tools for learning English.

②　 Dig ital tools are not accessible to all students equally .

③　 Exposure to Eng lish through digital tools does not necessarily  im prove speaking 

and w riting skills.

④　 Students prefer studying English at school rather than using digital tools.

⑤　 Dig ital tools m ake learning gram m ar m ore dif ficult for students.

（ ２ ）　 A ccording  to the study , w hat is a m ajor  dif ference betw een how  students use 

English inside and outside of school?　 解答番号は２ ３ 。

①　 Inside school, students m ainly practice speaking , w hile outside they  focus on 

reading.

②　 Inside school, students learn g ram m ar , w hile outside they  use Eng lish for 

com m unication.

③　 Inside school, students use dig ital tools, w hile outside they rely on textbooks.

④　 Inside school, students have m ore conf idence in speaking, w hile outside they feel 

nervous.

⑤　 Inside school, students focus on w r iting , w hile outside they  m ain ly  practice 

listening.
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【 ７ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

　 　 T here are disadvantages of reading faster. T he pressure to go faster can be a source 

of stress. Such pressure can reduce the enjoym ent that learners get from  reading. It is 

best to see the skill of reading faster as providing a w ider range of choices for a reader. 

Som etim es it is good to read fast. A t other tim es it is not. Being able to m ake the choice 

is an advantage. How ever, the goal of speed reading courses for non-native speakers is to 

get them  com fortable w ith reading at a rate com parable to that of native speakers. It 

does not aim  to turn them  into super-fast readers.

　 　 Research on reading faster has show n that increasing reading speed in one language 

can result in increases in another know n language. T his has been tested from  the f irst 

language to Eng lish （ Bism oko &  Nation, 1974） and from  English to the f irst language 

（ Cram er, 1975; W est, 1955）. It is likely that the transfer of training here is the transfer 

of conf idence, that is, the conf idence that you can read faster and still com prehend.

　 　 Reading too slow ly at speeds of m uch less than 100 w pm  can have negative ef fects 

on  com pr ehens ion . A ny one w ho has lear ned  to r ead  another  scr ip t k now s the 

phenom enon of slow ly sounding out the script and then having to go back and read the 

sentence again m ore f luently to see w hat it m eans.

　 　 Here is an exam ple of the results of a classroom  study. Y ou can f ind a sim ilar study 

in T ran （ 2012） and Chang  and M illett （ 2013）. In a study of a speed reading  course 

（ Chung  &  Nation, 2006）, （ 1） alm ost all learners increased their  read ing  speed （ an 

av er ag e incr ease of  73 w pm  or  52%  using  a  conser v ativ e m easur e）, som e v er y 

substantially , and there w as no drop in com prehension as speed increased, （ 2） m ost of 

the increase occurred in the f irst ten texts but there w ere still gains to be m ade by 

reading at least 20 texts, and （ 3） m ost learners m ade a gradual increase in speed （ see 

F igure 15.1） rather than m aking sudden jum ps or staying on a plateau for a w hile before 

m aking an increase. T hirty-eight （ 95% ） out of 40 students increased their speed; f ive out 

of the 38 students m ore than doubled their speed. M any started w ith very low  speeds.

　 　 Tran （ 2012） and T ran and Nation （ 2014） found that the reading f luency im provem ents 

m ade during a speed reading course transferred to texts not included in the course, and 

that com prehension still rem ained at a good level even though speed increased. T ran 

conf irm ed Chung and Nation’s （ 2006） f inding that dif ferent scoring m ethods all show ed 

an increase in speed. T hese dif ferent scoring m ethods involved com paring the f irst text 

w ith the last text, com paring the slow est text w ith the fastest text, and com paring the 
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average of the f irst three texts w ith the last three texts. Learners kept increasing their 

speed in the last ten texts, so it is w orth doing all 20 texts in a course.

　 　 A n increase in reading  speed m akes it possible for  learners to read m ore in the 

sam e tim e and thus increases the opportunities for learning through m eaning-focused 

input. T his is w hy  a w ell-designed ex tensive r eading  prog ram m e includes a speed 

reading com ponent in the form  of a speed reading course and about one-third of the tim e 

being spent on very easy extensive reading.

F IGURE 15.1　 A  learner’s graph show ing a gradual increase in reading speed

 ［ based on The Twenty Most Effective Language Teaching Techniques］

（ １ ）　 W hich of the follow ing statem ents is correct according to the passage?

 解答番号は２ ４ 。

①　 The goal of speed reading courses for non-native speakers is to m ake them  read 

as fast as possible.

②　 Every participant in Chung  &  Nation’s （ 2006） study im proved their  reading 

speed, and som e m ore than doubled it.

③　 Reading at speeds below  100 w ords per m inute has no ef fect on com prehension.

④　 Hav ing  the f lex ibility  to adjust read ing  speed depending  on the situation is 

benef icial.

⑤　 Tran （ 2012） and T ran &  Nation （ 2014） found that gains in reading f luency from  

a speed reading course did not apply to new  texts.

著作権保護の観点により 、

掲載いたしません。



－ 13 －

（ ２ ）　 W hich of the follow ing statem ents is correct according to F igure 15.1?

 解答番号は２ ５ 。

①　 The learner’s reading speed increased steadily  w ith slight f luctuations.

②　 The learner’s reading speed stayed constant throughout the 20 passages.

③　 The learner’s reading speed show ed a sudden jum p after passage 10.

④　 The learner’s reading speed decreased signif icantly after passage 15.

⑤　 The learner’s reading speed w as above 500 w ords per m inute for all passages.

【 ８ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

　 　 I had already been a teacher for 15 years w hen I m et m y greatest teacher. It w asn’t 

in a classroom  but in a hospital. She w as m y daughter Kelsey.

　 　 Kelsey w as born w ith cerebral palsy, and at age f ive she faced a battle w ith cancer 

th a t she la ter  w on . She has taug h t m e m any  v iv id  lessons abou t cou r ag e and 

determ ination, and I’m  a better person forever because of her patience w ith m e.

　 　 W hen she w as four, she w anted to learn to tie her shoes just as her best friend had 

done. I  w as stum ped. Because of her cerebral palsy, Kelsey has very little use of the 

f ingers on her left hand. If I couldn’t tie a shoe sing lehandedly, how  w as I  going to teach 

her?

　 　 A fter three and a half years of persistence, Kelsey f inally  did it. I  rem em ber that 

f irst day of sum m er vacation, w hen she w as seven and a half years old, as I  w atched and 

encouraged her. W hen she took her hand aw ay to reveal tw o neatly w orked loops, she 

beam ed from  ear to ear and I  cr ied for joy. A nd the truth is, no one ever asks Kelsey 

how  old she w as w hen she learned to tie her shoes. I learned about determ ination from  

her accom plishm ent —  and m uch m ore. Pace w asn’t going to be the im portant thing in 

Kelsey’s life —  accom plishing her goals w ithin her ow n tim etable w ould be w hat m attered 

m ost.

　 　 T hroughout her cancer treatm ent, Kelsey took charge of her circum stances through 

creative play. In the hospital, the gam e w as alw ays “ restaurant,” w ith Kelsey play ing 

w aitress and the rest of us cast as custom ers. For hours on end, she lost herself in the 

dram a, as if w e w eren’t in the hospital at all, but out in the w orld aw ay from  doctors and 

tests —  a w orld Kelsey w as certain she w ould be a part of som eday.

　 　 A t hom e, w her e she f elt sa f er  ex plor ing  deeper  f eeling s, the p lay  tur ned  to 
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“ hospital.” In this gam e Kelsey w as doctor-in-charge for a change. Her gam e included 

m edical term s even w e adults didn’t understand. W e’d just play along, know ing  that 

Kelsey had found a w ay to cope. 

　 　 W hen she w as six , she w anted to take ballet lessons. I’m  em barrassed to adm it how  

m uch this fr ightened m e. Her m uscles w ere w eak from  chem otherapy , she had poor 

balance, and her w eight had slipped to 34 pounds. I  w asn’t just afraid for her body, but 

for  her  feelings. She had no fear  at this point and w ore a patch over  one eye, so I  

w orr ied about the teasing she m ight get from  the rest of the dance class. But I  didn’t 

know  how  to tell Kelsey all of this, and she w ouldn’t let up, so I enrolled her in a ballet 

school.

　 　 Kelsey danced w ith abandon! Did she fall? Of course. W as she aw kw ard? Very. But 

she w as never self-conscious or inhibited, throw ing herself into the process, com pletely 

unaf fected by w hat she couldn’t do. T he sheer joy of dancing w as enough. Every person 

w ho saw  Kelsey dance cam e aw ay w ith som ething special. She danced for four years. 

W hen she quit, it w as only to announce that she w anted to take horseback r iding lessons 

instead. T his tim e I enrolled her w ithout hesitating.

　 　 In fif th grade, Kelsey  excitedly  brought hom e a reg istr ation form  for  intram ural 

basketball. Now  th is w as going  to be a m ajor  challenge for  her. She could run only 

slow ly, she’s short, and she still had the use of only one hand. Bells of caution w ent of f 

inside m y head again, but I  had learned to ignore them . T he excitem ent in her eyes 

em phatically  canceled out all the draw backs, and w e signed her up.

　 　 A fter the f irst practice the coach said that he w as afraid to let her play in a gam e. 

W hen he explained how  she m ight get hurt, I could see v isions of law suits dancing in his 

head. But every child w ho plays sports takes risks, I reasoned w ith him , and if her r isk 

w as greater, her need to belong w as greater still. A fter a few  discussions and a little 

m ore encouragem ent, he decided to let her play. For tw o years, Kelsey played harder 

than any  g ir l in the league. A nd w hile she never m ade a basket dur ing  a gam e, she 

brought other g ifts that w ere m ore valuable to her  team m ates. In tw o years, I  never 

once saw  a player treat her as anything other than an asset. A nd after w eeks of try ing, 

w hen Kelsey f inally  m ade her f irst basket during practice, every g irl in the entire gym  

—  from  both team s —  stopped and applauded.

　 　 On gam e days, w hen w e stopped at the g rocery  store, Kelsey  quickly  shed her 

w inter coat and f lung it into the grocery cart. It took m e a w hile to realize w hy. She w as 

so proud of her team  shirt, she didn’t w ant it to go unnoticed. Now  Kelsey w asn’t just 

w inning her ow n personal tr ium phs, she w as part of a team , too.
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　 　 T oday, Kelsey is a happy, healthy seventh grader , still lapping up life, trying new  

challenges, and still teaching her fr iends and parents a lot about persistence, the pow er 

of belief and com passion.

　 　 Kelsey, I’ll never have a greater teacher!

 ［ based on Chicken Soup for the Soul （ 2）］

（ １ ）　 W hat is the best sum m ary of the story?　 解答番号は２ ６ 。

①　 A  m other learns to becom e a better teacher by w orking w ith her students.

②　 A  father overcom es his fears and teaches his daughter to dance and play sports.

③　 A  young g ir l becom es a fam ous athlete despite facing m any physical challenges.

④　 A  teacher m eets a new  student in a hospital and helps her recover.

⑤　 A  g irl w ith disabilities and illness teaches her m other about perseverance.

（ ２ ）　 How  did Kelsey feel w hen she did ballet?　 解答番号は２ ７ 。

①　 Nervous because she found it dif ficult to balance.

②　 Happy because she enjoyed w hat she w as doing. 

③　 Curious because she w anted to learn m ore about dance.

④　 Frustrated because she couldn’t do w hat other kids w ere doing.

⑤　 Determ ined because she w anted to show  she w as strong.
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　 岐阜県では平成２ ０ 年４ 月よ り ，「 障害」 を 「 障がい」 と 表記する こ と と し て  

いる が， 国や県が定める 法令に規定さ れて いる 用語， 名称等や団体， 機関等の 

固有名詞は「 障害」 の表記を 用いる こ と と し て いる た め， 本試験におい て は 

「 障害」 の表記で統一し て出題し ている 。

２ 　 次の文章は「 中学校学習指導要領（ 平成２ ９ 年３ 月告示　 文部科学省） 第２ 章　

各教科　 第９ 節　 外国語」 のう ち「 第１ 　 目標」 及び「 第２ 　 各言語の目標及び

内容等」 の一部であ る 。（ 　 A 　 ） 〜（ 　 Ｇ 　 ） に当てはま る 語句の組合せと し て

正し いも のを ， それぞれ①〜⑤の中から 一つ選べ。（ １ ） の解答番号は２ ８ 。（ ２ ）

の解答番号は２ ９ 。（ ３ ） の解答番号は３ ０ 。

（ １ ）

第１ 　 目標

　 外国語によ る コ ミ ュ ニケ ーショ ン における 見方・ 考え 方を 働かせ， 外国語によ る 聞く

こ と ， 読むこ と ， 話すこ と ， 書く こ と の言語活動を 通し て， 簡単な情報や考え など を 理

解し た り 表現し た り 伝え 合っ たり する コ ミ ュ ニケ ーシ ョ ン を 図る （ 　 Ａ 　 ） を 次のと お

り 育成する こ と を 目指す。

⑴　 外国語の音声や語彙， 表現， 文法， 言語の働き な ど を 理解する と と も に， こ れら

の知識を ， 聞く こ と ， 読むこ と ， 話すこ と ， 書く こ と によ る 実際のコ ミ ュ ニケーショ

ン において活用でき る （ 　 Ｂ 　 ） を 身に付ける よ う にする 。

⑵　 コ ミ ュ ニケ ーシ ョ ン を 行う 目的や場面， 状況な ど に応じ て， 日常的な 話題や社会

的な 話題について， 外国語で簡単な 情報や考えな ど を 理解し た り ， こ れら を 活用し

て表現し たり 伝え合っ たり する こ と ができ る 力を 養う 。

⑶　 外国語の背景にあ る 文化に対する 理解を 深め， 聞き 手， 読み手， 話し 手， 書き 手

に 配慮し な が ら ， 主体的に 外国語を 用い て コ ミ ュ ニ ケ ーシ ョ ン を 図ろ う と する  

（ 　 Ｃ 　 ） を 養う 。

①　 Ａ 　 資質・ 能力　 　 Ｂ 　 知識　 　 　 　 　 　 Ｃ 　 素質

②　 Ａ 　 資質・ 能力　 　 Ｂ 　 技能　 　 　 　 　 　 Ｃ 　 態度

③　 Ａ 　 資質・ 能力　 　 Ｂ 　 知識及び技能　 　 Ｃ 　 資質

④　 Ａ 　 態度　 　 　 　 　 Ｂ 　 技術　 　 　 　 　 　 Ｃ 　 意欲

⑤　 Ａ 　 態度　 　 　 　 　 Ｂ 　 能力　 　 　 　 　 　 Ｃ 　 人間性
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（ ２ ）

第２ 　 各言語の目標及び内容等

１ 　 目標

（ 中略）

⑶　 話すこ と ［ やり 取り ］

ア　 関心のあ る 事柄について ， 簡単な 語句や文を 用いて （ 　 Ｄ 　 ） 伝え合う こ と

ができ る よ う にする 。

イ 　 日常的な話題について， 事実や自分の考え ， 気持ちなど を 整理し ， 簡単な 語

句や文を 用いて 伝えた り ， 相手から の質問に答えた り する こ と ができ る よ う に

する 。

ウ 　 社会的な 話題に関し て（ 　 Ｅ 　 ） について， 考え たこ と や感じ た こ と ， その

理由など を ， 簡単な語句や文を 用いて述べ合う こ と ができ る よ う にする 。

①　 Ｄ 　 自分の意見を 　 　 　 　 　 　 Ｅ 　 調べたこ と

②　 Ｄ 　 その場で考えたこ と を 　 　 Ｅ 　 ペアでやり 取り し たこ と

③　 Ｄ 　 即興で　 　 　 　 　 　 　 　 　 Ｅ 　 聞いたり 読んだり し たこ と

④　 Ｄ 　 その場で考えたこ と を 　 　 Ｅ 　 日常生活と 関連のある こ と

⑤　 Ｄ 　 即興で　 　 　 　 　 　 　 　 　 Ｅ 　 他の教科等で学んだこ と
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（ ３ ）

３ 　 指導計画の作成と 内容の取扱い

⑴　 指導計画の作成に当たっ ては， 小学校や高等学校における 指導と の接続に留意し

ながら ， 次の事項に配慮する も のと する 。

（ 中略）

エ　 生徒が英語に触れる 機会を 充実する と と も に， 授業を 実際のコ ミ ュ ニケ ーシ ョ

ン の場面と する ため， 授業は英語で行う こ と を 基本と する 。 その際，（ 　 Ｆ 　 ） を

用いる よ う にする こ と 。

オ　 言語活動で扱う 題材は， 生徒の興味・ 関心に合っ た も のと し ， 国語科や理科，

音楽科な ど ， 他の教科等で学習し た こ と を 活用し たり ，（ 　 Ｇ 　 ） で扱う 内容と 関

連付けたり する など の工夫を する こ と 。

カ 　 障害のあ る 生徒な ど について は， 学習活動を 行う 場合に生じ る 困難さ に応じ た

指導内容や指導方法の工夫を 計画的， 組織的に行う こ と 。

①　 Ｆ 　 自然な速さ で話さ れる 英語　 　 　 　 Ｇ 　 小学校外国語科

②　 Ｆ 　 生徒の理解の程度に応じ た英語　 　 Ｇ 　 小学校外国語科

③　 Ｆ 　 自然な速さ で話さ れる 英語　 　 　 　 Ｇ 　 総合的な学習の時間

④　 Ｆ 　 生徒の理解の程度に応じ た英語　 　 Ｇ 　 学校行事

⑤　 Ｆ 　 既習の語彙や表現　 　 　 　 　 　 　 　 Ｇ 　 学校行事


